
Corpus Source 1:

 WhatsApp conversation between Catalan students and their teachers
prior the trip:  Negotiation of Code. 

Peer-regulation of use of the target language to “practice” for the trip. 

The trip provides a need to use the target language.

To study the spontaneous use of social media as a language learning tool in a translocal
classroom  project conducted by two groups of secondary students from one school  in

Catalonia and one school in Greece.

Two translocal classrooms use technology to take part in a telecollaborative  project to get to know another culture and lifestyle. 
Regular virtual exchanges between the two groups  were carried out through Messenger.
Teachers and students in Catalonia used WhatsApp to plan out of school time, a face-to-face meeting in Greece.
Learners in the two countries spontaneously use Instagram chats to communicate before, during and after the face-to-face meeting. Teachers requested access to
their conversations and students accepted to send them screenshots.

Meaningful classroom proposals create a real need to use English and opportunities for authentic communication (Dooly & Sadler, 2019).
Learners can develop competence in the target language through mobilization of plurilingual and plurimodal resources (Llompart, Masats, Moore &
Nussbaum, 2020).
“Emoji, if used in isolation, might posit word-like properties and show grammatical patterns and orders, similar to words” (Stamatov, 2017, p. 2).

Exchanges are not complete, either because the students only select fragments of their Instagram chats or
because the screenshots acknowledge the presence of audio and visual elements which are not available
anymore due to Instagram settings
Access to these instances of social conversations decreased over time, especially after the two groups had
met and the conversations were probably becoming more personal.

Social media triggers an authentic need for communicating and for learning English. Communication through a language both groups are
learning is scaffolded by the use of a channel they are familiar with (Instagram) and the legitimate shared code (Emoji & multimodal
resources) that accompanies it . Language negotiation serves different purposes if done in teacher-mediated formal contexts (practicing
the target language) or in non-teacher-mediated informal contexts (for the sake of mutual understanding.
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Social Media as a Tool for Using and Learning English in Translocal Exchanges 

Corpus Source 2:
 Screenshot of Instagram conversation

between Catalan and Greek students on
the last day of the trip: Negotiation of Code.

Peer-regulation of use of the target
language to include all speakers. Use of

multimodal resources (emojis and photos)
to convey meaning in another shared code.

The translocal project offered students an authentic context in which to use the
target language in and outside the classroom.
Teachers, who are also the researchers, access examples of natural excerpts of
talk-in-interaction occurring outside the classroom walls.
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