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. FRAMEWORK

TRANSFORMATION & INNOVATION OF LEARNING AT SCHOOLS

Engaging in reflexive practices allows teachers to improve their students' learning
(Burnard, Apelgren & Cabaroglu, 2015)

Retflection about teaching action and reflection in teaching triggers innovation,
especially when teachers WORK TOGETHER to create the necessary conditions to

transtorm learning (Masats&Guerrero, 2018)




.FRAMEWORK

Collaborative action research and innovation puts forward the collaborative
model between schools and educational faculties proposed by Tsui (2009)

Designing, implementing, evaluating and readjusting teaching projects
(Action research)

leacher In-service 1rainee
trainers leachers leachers

Constructing Knowledge and Developing Teaching Expertise
Collaboratively

The collaborative action research model (Nussbaum, 2013)



FRAMEWORK

UJor'king in colabor

(Leiva&Speed,

2008)
To avoid assymetrical positions between

researchers (regarded as experts?) and teachers (regarded as non-experts?)

103

Getting teachers and researchers to work together, from symmetrical positions, to promote change at schools

both in:

o DESIGNING, IMPLEMENTING, ASSESSING PROJECT-BASED LEARNING proposals

DOING RESEARCH ON THAT INNOVATION embarking on “other actions such as co- collecting, and co-

iInterpreting data obtained during the processes of planning, implementing and evaluating change; and

when co-authoring texts to disseminate the results of their intervention” (Masats & Guerrero, 2018)



FOCUS OV A
THE INNOVATION PROGRAM COMORT OF
% “",; GREIP SECOVDARY

TODEVIS
Fundacio @'I.p de Recercaen Ensmyamem | Interaccio P*.I'i'lg.m

Autonoma Solidaria (q gears)
» Socioeconomically underpriviledged milieu
» Students with little expectations for successtul
professional careers and little or non-existent
spontaneous inherent engagement towards learning
(English, in particular)
* Low academic results (lowest in English in transnational

exams)

MVEED FOR LEARVERS TO BE EXPOSED 10 REAL ALD MEALIVGFUL
COMMULDLICATIVE SITLATIOLS TO IVCREASE EVGAGEMEDT

TO REDUCE THE ACHIEVEMENT GAP in educational outcomes that research has proved it exist

C—TO DEVELOP INNOVATIVE TEACHING PRACTICES IN ‘COLABOR’
between affluent and low-income students (Reardon, 2011)




THE RESEARCH

SITAKEHOLDERS

@ Research
@ team
Hdﬂptic}r} of the

PROJECT-BASED LEARDIVG innovative proposals ip
Sc}c?ioecanc}mic:allg

The school

comma nitg

F’articipating S
Inuestigating
the implementmtiﬂn of

approach

inu0|uin9 TECHLOLOGCY underpr‘lmleged setting



METHODOLOGY

SOCIOCULTURAL THEORY (Vigotsky)

SOCIO-INTERACTIONIST PERSPECTIVE

QLALITATIVE AVALYSIS OV THE DIFFEREVT STAKEHOLDERS' REFLECTIODS OW...

e the adoption ofthe PROJECT-BASED LEARNING APPROACH
e the process of conducting research and innovation IN COLABOR

COVDVERSATIONAL ALALYSIS is the

theoretical and metbadalagical
apparatus used to analgse oral data




. FINDINGS

PRELIMINARY RESULIS

INV-SERVICE TEACHERS reflecting on the impact of

working with more teachers in the DESIGD and
IMPLEMEDTATIOWV of classroom proposals

Researcher 2: | quins quins son els beneficis que hi hagi | Researcher 2:

aquest equip/ em: que hi hagin els profes/
que hi hagi gent pues algu que vingui de la
universitat/ 1 els voluntaris\ tots junts
treballant\ eh: I'impacte quin és/ el benefici\

quin és/ creieu/

Teacher 2:
Teacher 2: bueno doncs que: les activitats que tu tens
planejades com a profe\ potser ells |li donen
una altra volta\ o: o: t'ajuden a
Teacher 4:
Teacher 4: o: aporten de noves\ no/ també/ fins i tot/
Teacher 1:

i i her 1: |/
m—— - Researcher 2:

Researcher 2: es una altra visio\ no/

Teacher 2:

Teacher 2: si\ | tambe\ et permeten doncs\ monitoritzar

molt millor activitats en grups\ fins | tot
permetent-te tenir el luxe de assignar: un

responsable a cada grup\ si tens quatre

grups a l'aula\ doncs mira\ un adult per grup\
O sigui: et dona molta mes llibertat per
gestionar activitats d'aula

and what are the benefits of this team: that

there are teachers/ that there are people who
come from the university/ volunteers\ all al

them working together\ eh: the impact/ benefit\
which is the benefit/ do you think/

well then that: the activities you have

planned as a teacher\ maybe they give them
another turn\ or: or: they help you to

they even provide new ones\ right/ also/

yes/

It Is another vision\ right/

yes\ and also\ it allows you to monitor much
better some activities In groups\ even

allowing you the luxury of assigning: one
responsible person to every group\ if you have

four groups In the classroom\ then well\ you

can have one adult per group\ which is: it
gives you a lot more freedom to manage
classroom activities

Extract from a conversation with arn in-service teacher that bhas beer involuved in

the program for 2 years




. FINDINGS

PRELIMINARY RESULITS

Teacher 2:

Researcher 2:

Teacher 2:

Researcher 2:

Teacher 2:

Researcher 2 :

Teacher 2:

pero bueno l'ajudant si que va: va venir\ si

que ens va ens va ajudar molt en aquest
sentit\ no nomeés a nivell de: gestido d'aula
sino de:\ poder preparar materials\ de:
pensar-los conjuntament\

I tant\

i bueno/ la teacher 1 i jo pensavem coses\
materials i1 tal\ 1 ella tambeé hi era\ molts cops
I ens donava un cop de ma\ aixi que en
aquest sentit ens ha ens ha: anat be\ |
bueno\ |'any seguent has estat tu\ aquest

any has estat tu\ researcher 2\ fent aquesta
figura\

pots dir el que vulguis eh/ (riu)

No | beé\ o sigui: lo bo de tenir una figura
amb continuitat\ es que és una referencia

que he tingut jo\ i els alumnes també\ no/
Mm\

el mateix\ com l'ajudant\ gestido d'aula pero
tambeé preparacio de materials\ ajut\ tot aixo\
O sigul que en aquest sentit per a mi\ com a

profe\ ha estat una ajuda\ si Si\
indubtablement\

Teacher 2:

Researcher 2:

Teacher 2:

Researcher 2:

Teacher 2:

Researcher 2:

lTeacher 2:

IN-SERVICE TEACHERS reflecting on the impact of
working IV COLABOR

but well\ the teacher assistant did come\ she

helped us a lot in that sense\ not just at the
level of classroom management but also with:

\ the preparation of materials\ by: being able to
plan them together\

of course\

well, teacher 1 _and | thought of some ideas\
materials and so on\ and she was there plenty
of times and: she gave us a hand, so in this
sense it has been good:\ and well\ in the

following year there has been you\ researcher
2\ who has been adopting this role \

you can say whatever you want\ eh/ (laughs)

No and good\ | mean: the good thing about
having a person with continuity \ is that it is a

reference | have had myself\ and the
students too\ right/
Mmh\

the same\ like with the teacher assistant\
classroom management but also preparation
of materials\ help\ all this\ so:\ in that sense\

for me\ as a teacher\ it has been a help\ yes\
yes\ undoubtedly \

Extract from a conversation with arn in-service teacher that bhas beer involuved in

the program for 2 years




. FINDINGS

PRELIMINARY RESULITS

MEMBERS OF THE COMMUDITY reflecting on the
impact of the programme and PBL

Principal: O sigui el programa let's go va ser com la

porta d'entrada de: nem a treballar d'una
altra manera\ eh_ sobretot a llengues\ una

Principal: | mean _the let's go programme was like the

gateway of: we are going to work in a different
way\ eh especially in languages\ one thing

cosa que sempre: eh: bueno que encara no we had always: eh: well we hadn't yet tried to
haviem intentat fer res diguem com per do anything like let's say like with projects\
proje:tes\ amb grups cooperatius\ es feia with cooperative groups\ we did it very little\
molt poquet\ llavores si que va comencar a: then it did start at: 1st of ESO first with a lot of

primer d'ESO amb molt forca | es va donar impulse and it was given a lot of impetus and
molt dimpuls | pels alumnes va ser com for the students it was like\ well\ it Is possible\ |
bueno\ es possible\ o sigui va ser veure que mean it was like seeing that\ yes it was
S| es podia treballar diferent \ suposo que possible to work differently | suppose the

els altre professors de llengua tambe ens other language teachers were also

vem animan va tenir aquest efecte de: ae: encouraged, and it had the effect of: well\
bueno\ de impuls i de: impulse and.

Researcher 2: com de contagi\ Researcher 2: like a contagious effect

Principal: si de contagi\ Principal: yes contagious \

Extract from a conversation betweer the school Pr‘incipal and one of the researchers



. FINDINGS

PRELIMINARY RESULIS

Researcher 1:

Teacher 3:

Extract from a conversation betweer one teacher not involved in the programme and one
of the researchers

| tu estas a 4t no/ com has viscut aixo de:
d'estar a dintre com fora/ (riu)

e:h pues aixo\ estic dintre pero estic fora\
(rluen) bueno\ n:o\ be be\ perque vull dir_ el
recolzament que he tingut de vosaltre:s I:
en concret de tu: es- vamos\ vull dir ha

sigut encara que fos a la cantina:_ parlant
de: no se que: wvull dir |[: 'assessorament
I: la formacio abans no se amb qui ho
comentava n'hi ha hagut una de formal
pero també n'hi ha una d'informal\ perque:

m: parlem molt 1 Intercanviem moltes
coses\ vull di:r si\ n: no he estat a 1r de la
ESO pero bueno he pogut aplicar coses

a: 41\ si:\ si si\ que si que si que m'ha servit\
| moltissim\ a més la disposicio que heu

tingut vosaltres es que:

Researcher 1:

Teacher 3:

MEMBERS OF THE COMMUDITY (teachers not

involued in the prog ram] reflecting on the impact of
the programme and PBL

and you are in year 4 right/ how did you
live this: being in and out/ (laughs)

e:nh well thats it\ | am in but | am out\
(laughs) well\ n:o\ well well\ because |
mean_the suport | got from you all and:
specially from you: Is- wow\ | mean it's
been even that it was in the canteen:
talking about: don't know what: | mean
the advice and: the training | cant
remember who | was saying this earlier
there's been formal training but also

iInformal\ because: m: we talk a lot and
exchange many things\ | mean: vyes\ |
have n: not been in year 1 but well |

have been able to apply things in year 4\
yes:\ yes yes\ sure yes yes they were

useful for me\ very much so\ and then your
eagerness was wow.:




VOLUVDTEER PRE-SERVICE TEACHERS r‘eﬂecting on
their TRAIVIVG EXPERIEVCE + THEIR ROLE

FINDINGS

VOLUNTEER 1: | liked very much the idea of the meeting, | mean discussing our problems and answering our

questions. | think that the meeting was really constructive and I'm happy that our point of view was
important for the trainers and that they treated us as people who know how the methodology works in

practice in classroom. | think that this this dialog is very important because it is not enough to create a good

TRAINING
EXPERIENCE

theory. It must be adjusted to the possibilities and needs of the group we are working with. I'm sure that in
our future meetings we will achieve it in cooperation with the trainers.

VOLUNTEER 2: | have discovered a different reality and group characteristics that clearly enrich me in both
perspectives. It is essential for a future teacher to experience different educational backgrounds and
situations.

VOLUNTEER 3: Personally, Let’s Go has been a great learning experience for my future teaching career. | had
the opportunity to apply everything | had learned about working on skills and projects and at the same time |
learned a lot about teaching English. As for the program, | think that the main benefit it has brought to the

young people who have participated has been a new vision towards English, understood and experienced
from a competence approach, and giving the idea of usefulness and use of the language. In addition, having

more people to resort to in the classroom apart from teachers also gives English a more global and ROLE OF

motivating appeal. As for the school community, Let’s Go has also been important since, as a result of the THE
VOLUNTEER

IN THE
CLASS/

PROGRAM

PBL implementation, the high schools have seen the need to make a change in their teaching methodology.

VOLUNTEER 4: Kids are curious about foreign volunteers and are willing to communicate with us :)

VOLUNTEER 5: | know that the situation in this school is a bit hard and at first | feel a bit disoriented because

il never work in an area like that. But, | saw that every day it was improving and now | feel that | am part of

them.

EXTRACTS FROM THE SURVEYS & IDTERVIEWS WITH PRE-SERVICE TEACHERS (VOLUUTEERS)



VOLUVTEER PRE-SERVICE TEACHERS reﬂecting on
their TRAIVIVG (+PERSOVAL) EXPERIEVCE + THEIR ROLE

. FINDINGS

remporto d aguesta experienciars What do | get from this experience/

‘ot que és una experiéncia docent Basically that is a contextualized teaching
dualitzada (.) perqué jo vinc d’una experience (.) because | come from a

a que tot el que féiem era hipotétic(..) degree where everything we have done is
a programacio hipotética sobre aquest hypothetical {..) make a hypothetical

.) qué faries si tinguessis un alumne programming about this topic (.) What
would you do if you had a student of this

type/ (.) [...] Then with this experience |
have been able to see (.) | have been able

to put in practice knowledge acquired at

the university (.) or maybe | wasn't able to | experiencia brutal () Me he dado cuenta | amazing experience () | realised how
practice some of them but | have been

able to contrast them (..) | take from it de la importancia de tratar a las mportant it Is to treat people according
CRTTII VTS DS L S e personas segun sus necesidades () todas | to their needs () everyone is different

many
a5 personas son diferentes y no hay que | and we do not have to treat them all in
tratarlas todas de lamismamanera() | the same way .

-nndlh#lmm(.lhmm
ctica coneixements de la uni (.) o alguns

he pogut posat en practica pero els he
contrarrestar(..) Menduc formes de

d'aula {.) encara que no moltes

Dando apoyo en clases de inglés (.) En Giving support in the English classes (.) In

general me ha gustado mucho sentir que | general | have liked feeling that | could
podia ayudar a otras personas (.) aotros | help other people (.) other students (.) to

estudiantes (.) a aprender algoque a lo learn something that they might not see

mejor ellos no lo velan como algo guay like something cool (.) so as to say
(.) por asi decirlo

EXTRACTS FROM THE SURVEYS & IDTERVIEWS WITH PRE-SERVICE TEACHERS (VOLUDTEERS)



STUDEMTS on their 3rd year in the program....
On the LET'S GO program + PBL

What have you learnt in the English classes this year?

. FINDINGS

Researcher 2:

Student 1: This year? Wow, we learnt a lot of things.

Researcher 2: mhm\

Student 1: We speak about feminism, we speak about the situation of our village, we make collaboration with other
subjects, like for example Physical Education with one part, we made made a lot things, we search about
influencers that we like and we made a work i... searching if their content was sexist or not, ah..b-
..what's about the comments we made a lot of projects

Researcher 2: Do you like projects then?

Student 1: Yes | prefer projects tha::n. than normal education | think you learn more (.) in English yes (.) in other
subjects | don’t know because | didn’t do it but with English | can say that | learn more by projects than
not from grammar (.) it’s a reality (.) it’s a fact

Researcher 2: [...] mhm\ (.) do you think you learn to speak more if you are doing projects o::r ?

Student 1: Doing projects because you have to communicate (.) the the teacher says (.) always try to do it in English
at least if you have some mistakes doesn’t care (.) try to do it in English and you will improve (.) it’s a
process (..) in the life you never stop learning

Researcher 2: ...] your learning style? When do you feel you learn? Do you sometimes feel you are learning? Doing a
specific activity

Student 1: | learn when | learn making funny (.) when | learn learning things that it was a mistery for me (.) learning

things that | know that | will use it in my real life (.) because (.) for example when they teach me the

religion that | am not religious of the catholic religion [...] and | have to memorise all the standards of the
catholic religion all the story of the religion in France and in the UK | don’t like (.) | memorise | don’t learn

(.) but for example if we make a project in English about the state of our village | learn and | am more
conscienciate that | have to throw the things in the bin not in the floor (.) you learn more things like this

IVTERVIEWS WITH STODEDTS IDVOLVED IV THE PROGRAMME (YEHR 3)
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CONCLUSIONS

In educational research, hierarchical top-bottom practices to gain knowledge and promote change In
the classrooms should be disregarded in benefit of innovation because they generate situations in
which teachers become sceptical with regards to the researchers’ intentions (Unamuno, 2004).

COLABOR

created the required conditions to TRANSFORM TEACHING PRACTICE as
both teachers and researchers are working together with a SHARED GOAL

b PROVE THE IMPACT ON THE COMPETENCE IN ENGLISH

° through PROJECT-BASED LEARNING

N T
~ pr e

to provide meaningful experiences for learners and
the need for real use of the language

IVDVOWIVG PRE-SERVICE TEACHERS

@ Model of teacher education based on team work as a tool
to acquire professional skills and guarantee students’

|ear‘nin9 success (HasatsErGuer‘r‘er‘o, 2018)
e SELF-COVFIDEVMCE

e EQUAL LEARVIVG OPPORTUDITIES FOR ALL




CONCLUSIONS

The sole presence of a mixed team at the school triggers changes in the teaching practices of
other teachers not directly involved in the project

SUCCESSFUL TRADSFORMATION €A OVLY BE ACHIEVED WHEW...

teachers and researchers work together in the processes of designing, implementing
and evaluating classroom projects

o BUT when staff does not have permanent position that is a challenge
team members have time to meet and work together

o BUT some time and spaces need to be provided for planning in teams
the number of adults in the classroom increase

o BUT this situation is unique

o BUT both teachers and researchers need training in co-teaching
an innovative teacher training model is implemented for future teachers

o BUT innovation should always be part of classroom educational practices in
Initial teacher training programmes
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